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WEK Assessment Aims and Principles  
 
GEMS Wellington Academy’s assessment framework addresses these concerns and takes advantage of 
the opportunity presented by the removal of Levels, to introduce an assessment system that: 

 Is simple and easy to understand - for staff, students and parents 

 Is based on high expectations and challenge for all  

 Is closely linked to the curriculum and focused on developing the knowledge, understanding and 

skills needed for success in Secondary and future employment 

 Improves learning and encourages a growth mindset by providing students and parents with high 

quality next-steps feedback focused on specific objectives  

 Tracks pupil progress in relation to their performance at yearly expectations 

 Allows all students to experience success, by focusing on the progress they are make from their 

individual starting point  

 Differentiates between pupils of different abilities, giving early recognition of pupils who are 

falling behind and those who are excelling  

In addition to the changes made, we continue the aim of using assessment in the following ways: 

 To provide baseline information for all new students that enter the school 

 Diagnose specific strengths and areas for improvement for all of our students and for all of their 

subjects in the Primary School 

 Assist in the prediction of future attainment and target setting 

 Monitor the prediction of future attainment and target setting 

 Monitor the academic performance of students as they move through the school 

 Encourage the use of assessment as a tool in students’ learning 

 Develop students’ ability to think critically through self and peer assessment 

 Ensure all departments are consistent in their approach to assessment 

 Inform teachers’ planning so that it responds to the needs of students 

 

The Mastery Curriculum 
 
At WEK, we understand that learning is not a one-off event, our children experience a learning journey 
through the outcomes of our curriculum. This encompasses 2 main parts ‘The National Curriculum ‘14’ 
and the ‘WEK Learner Profile’. The National Curriculum addresses the ‘Cognitive Domains’ of learning 
while the Learner Profile addresses the ‘Affective Domain’ of learning. 
 
The Cognitive Domain  
The cognitive domain of learning is concerned with the acquisition of content knowledge and the 
development of intellectual skills. This includes the recall or recognition of specific facts and concepts that 
serve developing intellectual abilities and skills.  
 
The Affective Domain 
The affective domain of learning is concerned with how content, skills and knowledge is used in a variety 
of contexts and how it is shared with others. This includes how students use and apply what they have 
learnt to critically think, enquire, reflect, take risks and work with others. 



 

 
 
At WEK, we have identified 5 cognitive stages of learning that encompass these two domains: Entering, 
Developing, Securing, Mastering and Deepening. The cognitive domain of each learner determines the 
kind of teaching input and support they are given, as teachers differentiate and match learning 
opportunities to the needs of the learner. We aim to provide our learners with experiences and 
opportunities to master and deepen their understanding of a concept and then make an assessment of 
their current attainment and progress. At the end of each curriculum milestone we aspire for our learners 
to have a deep understanding of their learning and to have ‘mastered’ the outcomes. 
 
 
Mastery Learning 
 

 
 

 
In Years 1-9, student achievement is assessed in relation to these thresholds.  The 
descriptors attached to each threshold are entering, developing, securing, mastering 
and deepening.  They provide students with a clear indication of how well they are 
progressing.  Very simply, each student’s target is to ‘secure’ the knowledge, concepts 
and skills delivered in each year of the programme of study.  
 
 

What is assessment? 
 
Assessment is the opportunity to demonstrate knowledge and abilities. Therefore, any opportunity that 
students have to demonstrate their learning could be deemed an ‘assessment event’, whereby a students’ 
level of understanding can be judged. An assessment event could be anything from a formal exam to a 
Q&A session, a pop-quiz to a role-play, a presentation to a mind-map.  
 
One principle that is clearly agreed upon is that classroom assessment is central to the teaching and 
learning process. It must be collaborative and focused; assessment must be an interactive process. 
Teachers need to know about their existing students’ progress and next steps in learning so that they can 
adapt their lessons to meet their needs – needs which are often unpredictable and which vary from one 
student to another.  
 
Assessment is the process by which students, teachers and parents are able to make judgements that 
allow them to monitor progress, evaluate the learning experience, improve planning, diagnose difficulty, 
identify progression, assist personalisation and improve the quality of teaching and learning. 
 
 
 
 
 

These steps are not 
equivalent to Low, 
Middle, High. All 
children need to 
learn the basics at 
the beginning of 
each milestone. 
Children can learn 
the same objective 
but the depth at 
which they access 
it is dependent on 
the prior 
experiences and 
evidence of 
success. 

Entering Developing Securing Mastering Deepening



 

 
Why do we assess? 
 
We use student assessment in the following ways: 

 Pedagogy – Evaluate achievement and inform teaching; evaluate and improve learning  

 Communication – Reporting and reviewing next steps 

 Leadership and Management – Teacher targets, appraisals and monitoring progress 

We believe the essential element of assessment is to use the data formatively in order to provide clear 

strategies for making progress. This is evidenced in our Pupil Progress Cycle. 

 

Types of Assessment 
 
Summative Assessment – previously and often referred to as assessment of learning. This covers 
assessment events that aim to provide information about how much a student has actually learned at the 
end of a particular section/unit of work. Our end-of-year exams and key assessments are summative 
assessments. 
 
Formative Assessment – often referred to as assessment for learning. This is the process of seeking and 
interpreting evidence for use by students and their teachers to decide where the students are in their 
learning, where they need to go, and how best to get there. Formative assessment is less formal than 
summative assessment and therefore it is more regular. 
 
Diagnostic Assessment – Any assessment event that seeks to identify a student’s strengths and 
weaknesses including how they like to learn. 
 

Methods of Assessment 
 
Teachers use a variety of methods for assessment, which include: 

 Self-evaluation 

 Questioning and immediate verbal feedback 

 Collaborative assessment and feedback 

 Quality feedback for learning / marking 

 Examinations and Key Assessments 

 Controlled assessments 

 Homework / coursework tasks 

 Self and peer assessment 

Please refer to the WEK ‘Feedback for Success’ policy on how feedback is given to students. 
  



 

Primary Attainment / Assessment Mapping 
 
The below grid outlines how the Mastery Grades relate to tracking the attainment of pupils in the 
Primary School. This allows teachers, students and parents to deepen their understanding of the 
achievements of their children.  
 
 

 
Working towards curriculum 
standard 

Working at 
curriculum 
standard 

Working above curriculum standard 

Year 
Level 

Entering Developing Securing Securing + Mastering Deepening 

Y1 1E 1DV 1S 1S+ 1M 1DE 

Y2 2E 2DV 2S 2S+ 2M 2DE 

Y3 3E 3DV 3S 3S+ 3M 3DE 

Y4 4E 4DV 4S 4S+ 4M 4DE 

Y5 5E 5DV 5S 5S+ 5M 5DE 

Y6 6E 6DV 6S 6S+ 6M 6DE 

 

 
Student’s Understanding of Mastery 
 
Student-friendly visuals provide learners 
with a clear understanding of what each 
descriptor represents. Mastery at WEK is 
about learning (milestone objectives) 
through the cognitive domains from basic 
instructional learning, advancing 
understanding through an increasing 
breadth of experience and deepening of 
challenge. E.g. When skydiving you may 
need to be in tandem for your first sky dive 
and may lack control, but as your skills 
strengthen, you gain more control and 
your understanding deepens. 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

Mastery Rubrics/Grids 
 
Assessment Rubrics and Grids provide students and staff with a clear breakdown of what each descriptor 
means, detailing precisely what knowledge, understanding and skills are required to attain each new 
threshold.   An example of what this looks like for each subject is below. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Secondary Attainment / Assessment Mapping 

 
The below grids outline how the mastery grades relate to the new GCSE 9-1 and A Level curriculum, 
depending on the year group they have reached that threshold.  They allow teachers, students and 
parents to deepen their understanding of how KS3 attainment can continue in to KS4. It also outlines the 
benchmark for what is ‘Age Expected Attainment’ and ‘Above Age Expected Attainment’. 
 
The table below illustrates the two ‘pathways’ in the WEK Secondary School; Progressive or Modular. In a 
progressive pathway subject, the grades are progressive and build year-on-year throughout the 
programme of study.  What, for example, constitutes ‘securing’ in Year 7, would only count as ‘developing’ 
in Year 8 and ‘entering’ in Year 9.  In modular, students maintain the grade as they apply their skills with 
new knowledge and topics (i.e. Science when they move from one topic to another). 



 

  
These pathway grids have helped subject leaders create assessment rubrics that are in line with the 
National Curriculum expectations for their subject, and prepare them for the specific exam-board syllabi 
and their own assessment rubrics.  Our assessment method works backwards and forwards; the criteria 
for GCSE has been mapped backwards to Year 7 to ensure students are using the same skills earlier in 
their education.  
 
Student-friendly assessment rubrics and grids provide learners with a clear breakdown of what each 
descriptor means, detailing precisely what knowledge, understanding and skills are required to attain each 
new threshold. An example of what this looks like for each subject is below. 
 

 
 
Each subject area has assessment strands that correlate with the National Curriculum for England and GCSE 
assessment strands, therefore the quantity of these differ for each subject.  For example, GCSE Music is 
assessed in three areas: Performing, Composing and Appraising. Each Strand at Key Stage 3 and 4 has its own 
sub-strands, in order to ensure students can make progress within a strand itself. These are all correlated with 
the mastery curriculum. 
 
The assessment rubrics are colour-coded to ensure clarity between each threshold of the mastery curriculum.  
Students are given regular feedback which will relate directly to the content and success criteria written 
within these assessment rubrics.   



 

Target Setting 
 
End of year expectations are set for all of our children, at the start of the Academic year, based upon their 
baseline assessments or end of year grade. Teachers set individual and personalised targets for each student 
in their subject area, based on a triangulation of different data: CAT4 indicators, baseline assessments, end 
of previous year data, student profiles/IEPs and teacher judgement. 
 
Target Setting in Primary 
 
EoY expected grades are set based on the previous year’s attainment. For example, if a child completed Y3 
with an overall grade of Securing, it is expected that in Y4 he/she will complete the year with an overall grade 
of Securing. 
 
Target Setting in Secondary 
 
We set targets for all of our children at the start of the academic year for the end of that academic 
year (except for Year 10 and 12 where it is set for the end of the course).  Teachers set individual 
and personalised targets for each student in their subject area, based on a triangulation of different 
data: CAT4 indicators, baseline assessments, end of previous year data,  student profiles/IEPs and 
teacher judgement. 
 

CAT4 KS4 Target Key Stage 3 CAT4 Mastery equivalent 

9 Deepening+ (Dp+) 

8 Deepening (Dp) 

7 Mastering+ (M+) 

6 Mastering (M) 

5 Securing+ (S+) 

4 Securing (S) 

3 Developing (Dv) 

2 Entering+ (E+) 

1 Entering (E) 

 
Initially, teachers must use this target setting grid as a guide to correlate what a student’s end of 
year (EOY) targets should be, based on what their CAT4 indicator is. Once this has been identified, 
they triangulate this with baseline assessments, previous data, student profiles and teacher 
judgement.  Where CAT4 indicator targets are significantly different from where the teacher would 
set the target, discussion with the Subject Leader must ensue. Teachers input a ‘realistic target’ in 
Go4Schools if they are improving on the CAT4 indicator.  In rare cases, this may be lower than their CAT4 
for a variety of reasons but must be approved by the subject Leader’s SLT link. 
 
Students in Year 12 sit a CAT4 and ALPS assessment, and this data is used in conjunction with the same 
triangulation methods mentioned above. 
 
  

This grid outlines how the CAT4 KS4 
target converts to Mastery grading 
in Key Stage 3 targets.  This then 
allows us to use Go4Schools in 
order to measure whether students 
are meeting or exceeding their 
CAT4 targets. These are 
appropriately aligned with the 
benchmarks for attainment. 



 

Baseline Assessments 
 
At the start of each year in the Primary and Secondary School, new students undertake baseline assessments 
including CAT4s, Star Reader, Star Maths and internal key assessments.  For existing students, their grade 
achieved at the end of the previous year is carried over to the new academic year. The only exception is where 
students begin new specialist subjects.  The end of year 6 grade is used as part of the triangulation picture, 
however due to the changes in the curriculum it is important for new baseline assessments to be conducted. 
The core subjects undertake additional baseline assessments to ensure that the transition between Primary 
and Secondary is smooth and effective. 
 
Where possible, a number of baseline / key assessments are undertaken to paint a well-rounded picture.  
Teacher judgement, assessment and feedback for learning is also taken in to consideration for outlining a 
baseline. 
 

Triangulation of Assessments 
 
Over the year, teachers collect a variety of assessment data to paint a picture of a child’s attainment and 
progress. These are collected on a triangulation document in Primary and ‘Student DNA Guide’ in Secondary, 
and used together to make an overall judgement on a child’s achievement. This triangulation ensures that 
assessments are robust and accurate and provides support for teachers in their own formative and 
summative assessments. 
 

Quality Assurance and Moderation 
 
Quality Assurance forms an integral part of regular departmental meetings, with routine dialogue with subject 
ELT links.  With regards to assessment quality assurance, the largest focus is on the moderation of work and 
assessments.   Following the marking and summative grading of work, departments are required to cross-
moderate to ensure the accuracy of grading.  ELT Links will also take a sample selection of students to ensure 
this has been conducted.  This must all be referenced using the various proformas on BlueSky. 
 

Predicted Grades 
 
Teachers input predicted grades for each student and this is an indication of what they think the child will get 
at the end of the year or phase (key stage 4 and 5).  A predicted grade is based on a range of data and 
assessment in combination; their current attainment grade, their attitude to learning, CAT4 Indicators and 
end of year target grades.   
 
 
  



 

Primary Progress / Progress Mapping 
 
Children progress through the yearly expectations by gaining a greater depth of understanding of each 
objective. As the children move through the year groups, it is expected that a child will progress through 
the expectations to a similar depth each year.  
For example, if a child secures 70% of the curriculum in year 3, it is minimum expectation that he/she will 
secure 70% of the curriculum in year 4. If a child exceeds this expectation, then they have made better 
than expected progress. This is demonstrated in the tables below. Child A has made expected progress in 
Y4, while Child B has made better than expected progress in Y4. 
 
Child A 
Year 3 

Level of Depth Entering Developing Securing Mastering 

Percentage of Y3 
Objectives 

10% 15% 65% 10% 

 
Year 4 

Level of Depth Entering Developing Securing Mastering 

Percentage of Y4 
Objectives 

10% 15% 65% 10% 

 
Child B 
Year 3 

Level of Depth Entering Developing Securing Mastering 

Percentage of Y3 
Objectives 

10% 15% 65% 10% 

 
Year 4 

Level of Depth Entering Developing Securing Mastering 

Percentage of Y4 
Objectives 

5% 5% 75% 15% 

 
  

Commented [MM1]: How is this now in line with the 
issue raised by DSIB? 



 

Secondary Progress  
 
In the Secondary School, a child’s target grade is used as the benchmark for progress at the end of the 
year.  For example, if a student meets their target, they have achieved expected progress, and if they 
exceed they have made better than expected progress. The DSIB Inspection Framework outlines that 
outstanding progress is where ‘based on assessed starting points, most students reach higher levels of 
attainment than predicted’.  Target grades are either in line with or exceed CAT4 Indicators and are never 
lower than a securing. 
 
Progress Throughout the Year / Residuals 
 
As the target grade is used to measure progress at the end of the year and/or key stage, we use the 
teacher targets for measuring progress throughout the year. In order to appropriately measure this, we 
use a process called ‘residuals’. In essence, this means that we measure progress at different stages of the 
year depending on how far off their target they are.  This is different for progressive and modular pathway 
subjects.  In modular pathway subjects, expected progress is seen as maintaining their grade, whilst better 
than expected progress is exceeding it.  The table below reflects how progress is measured in progressive 
pathway subjects through outlining the residuals at different stages of the year. 
 

Residuals (Progressive Pathway) 
Start of the 

Year 
End of 
Term 1 

End of 
Term 2 

End of 
Year 

Expected Progress - Key Stage 3 -3 -2 -1 0 

Better than Expected Progress  - Key Stage 3 -2+ -1+ 0+ 1+ 

Expected Progress – Year 10 & 12 -2 -1.67 -1.33 -1 

Better than Expected Progress  - Year 10 & 12 -1.67+ -1.33+ -1+ -0.67+ 

Expected Progress – Year 11 -1 -0.67 -0.33 0 

Better than Expected Progress  - Year 11 -0.67+ -0.33+ 0+ 0.33+ 

 
You will see from the image below that Go4Schools will track these residuals throughout the year, and 
identify the progress that each student is making. 

  



 

 

Record Keeping  
 
Formative Assessment 
 
The Primary School uses OTrack as a method for tracking assessment results and data at four data 
capture points throughout the year.  For each data capture, teachers input a grade for each separate 
curriculum objective from the Assessment Rubrics.  
 
The Secondary School uses Go4Schools as a method for tracking assessment results and data throughout 
the year.  There is no specific data capture point where staff are required to input current grades, as this 
takes place throughout the year.  Data is live and real-time, ensuring that a current working at grade 
(CWAG) is automatically updated and generated with the weighting of various assessments.  However, 
there are snapshots at the end of each term where quality assurance takes place with Subject Leaders and 
the Leadership Team. 
 
Summative Assessment 
 
In the Primary School, the triangulation of assessment information informs an overall grade for each subject. 
Overall grades are generated based upon percentage grade boundaries as identified on in the table below. 
These grade boundaries have been created using a variety of data sources both from the UK and internally 
and compared to children’s performances in other key assessments. 

 
In the Secondary School, teachers input a grade for each markbook sheet on Go4Schools and it then generates 
a current working at grade for that subject, weighted according to the subject leader. This is then measured 
against their baseline, end of year targets and CAT4 Indicators. The data is analysed on a Senior Leadership 
and Middle Level Leadership level using Go4Schools and during Pupil Progress Meetings. 
 
Teachers also record student attendance, attitude to learning, key assessment data and quality of homework 
for each data capture. 
 

Individual 
Curriculum 
Objectives 

Individual 
Curriculum 
Objectives 

Individual Curriculum Objectives 
Individual Curriculum 
Objectives 

Overall Grade 
(Deeper 
Learning) 

0-100% 0-29% 
combined 

0-29% 
 

Entering 

 30-100% 
combined 

30-59% 
 

Developing 

  60-80% 
combined 

0-15% Securing 

  80-100% 
combined 

0-15% Securing+ 

  80-100% 
and 

16-49% Mastering 

  90-100% 
and 

50-100% 
Deepening 
(G&T) 



 

Reporting 
 
We regularly update parents on the progress of students.  There are currently three reports sent home to 
parents during the academic year.  In most cases, these are progress reports with a summary of the key data 
for each subject each term.  One of these is an annual written report that includes key data, plus additional 
comments including strengths and areas of improvement for each subject.   
 
Parents are also sent a CAT4 report, which is personalised and individual for all students.   
 
Parents are also invited to several parents’ evenings throughout the year. Reporting data and attitude to 
learning forms an integral part of these. In addition, a variety of engagement sessions and videos support 
parents in understanding the mastery curriculum and the assessment process. 
Students and parents in the secondary school have access to Go4Schools and are able to see the real time 
and live assessment data of their children, in addition to attendance and behaviour records. 
 

Benchmarking 
 
For the purposes of measuring and benchmarking student attainment and progress, the whole school 
follows the KHDA Framework.   
 
Primary and Secondary (KS3) internal assessment benchmarks relate to the mastery curriculum.  A 
‘Securing’ judgement at the end of the year would be consider expected attainment, whilst a ‘Securing 
+’ judgement at the end of the year would be considered above expected attainment.  
At Key Stage 4 and 5, a Grade 4 or C at the end of the course would be expected attainment, whilst a 
Grade 5 or B would be considered above expected attainment. 
 
GL Progress Test benchmarks relate to the Stanine scores.  Stanine 5 and above would be considered 
expected attainment, whilst stanine 6 and above would be considered above expected attainment. 
 
Subject judgements on attainment and progress also follow the KHDA Framework: 

 Very Weak – Less than 15% of students achieve expected attainment or progress. 

 Weak – Less than 75% of students achieve expected attainment or progress. 

 Acceptable – 75% or more students achieve expected attainment or progress. 

 Good – 75% or more students making expected or above expected attainment or progress, with 

50% or more achieving better than expected attainment or progress. 

 Very Good – 75% or more students making expected or above expected attainment or progress, 

with 61% or more students achieve better than expected attainment or progress. 

 Outstanding – 75% or more students achieve better than expected attainment or progress. 

Pupil and Data Tracking 

 
It is the responsibility of the Data Manager and Assessment Team to provide teachers with information 
relating to the attainment and progress of students. Although the leaders will conduct cohort and subject 
analysis, it is the responsibility of Subject Leaders and teachers to know and analyse the attainment and 
progress of students in their subjects and classes. 
 
This information must be used to compare attainment and progress and therefore identify key trends, 



 

specifically to different groups of learners. The different groups of learners that we track 
are: Male, Female, Emirati, Determined (SEND), ELL and GTMA. Teachers and Subject Leaders must 
identify and apply strategies to intervene and support all students. This is outlined in the Pupil Progress 
Cycle. 
 

Feedback to Students 
 
We believe that feedback to students is very important as it tells them how well they have done, and more 
importantly, what they need to do next in order to improve their work. We have an agreed code for 
marking (as seen in the Feedback for Learning policy). 
Teachers give students suggestions as guidance but they recognise that pupils gain most when they think 
things through for themselves. Having children assess their own or each other’s work can be very effective 
as it enables them to clarify their ideas on progressing to the next step. This must be managed sensitively 
and carefully to avoid unhelpful comparisons. We give children verbal feedback on their work whenever 
possible. 
 

Assessment in Inclusion 
 
We adapt our assessment and expectations for ‘Determined’ (SEND) and ELL students where students are 
currently working below the expected levels. Teachers and the inclusion team track the attainment and 
progress of these students in a variety of ways which include using the following methods: 
 
-Lower Year Group Objectives 
-P Scales 
-Early Learning Goals 
-ELL Continuum 
 

External Assessments 
 
We undertake a variety of external assessments, all in line with the expectations of the National Agenda 
Parameters set out by the KHDA. 
 
All students in Years 3 to 12 have CAT4 data. For existing students, these are undertaken every two years, 
whilst new students will take a CAT4 on arrival. Where possible, these are completed by the end of 
September at the start of each academic year.  
 
Students from years 2-10 undertake GL progress Tests in English, Maths and Science as part of the 
requirement for the National Agenda Parameters.  
 
In November of each academic year, students undertake a PASS assessment as a pupil voice survey. 
 
CAT4, Progress Tests and PASS surveys are used in triangulation to ensure we can identify potential, 
analyse gaps in a child’s learning and understanding, and identify any barriers for learning. 
 
Students’ in specific Year Groups will undertake PISA and TIMSS tests.  These are international 
benchmarking assessments in Reading, Mathematics and Science.  Subject leaders for English, Maths and 
Science have conducted gap analysis between the Mastery Curriculum, GL Progress Tests and PISA and 
TIMSS assessment criteria. 


